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Aim of social impact report  
Two years ago The Philosophy Foundation (TPF), began designing 
an assessment process that would enable us to evaluate the impact 
of the work we do on the children we work with. As we worked (and 
still do) directly with those beneficiaries, specialists would judge 
progress for themselves and feedback to TPF as a qualitative 
measure of our impact. As the foundation has grown larger, tripling 
the number of classes we work in, we have built on this, retaining 
the qualitative aspect which is essential when working in the field of 
education, as well as incorporating larger quantitative data sets. 
Over the last year we have collected a moderate body of data, 
evaluation and feedback to try and produce, in this document, a 
coherent explanation of exactly how TPF is meeting its charitable 
and social aims.  

This report is the first for TPF. 

Headlines 

7,344 
We worked directly with around 7,344 young people 

this year 

1,561 
We reached 1,561 indirect beneficiaries this year 

40% 
Children made 40% progress in key skills 

We work in the three worst performing London 

boroughs for poverty indicators within the Inner 

East & South  



Aims 

The Philosophy Foundation (TPF) conducts philosophical enquiry in schools, 
communities and workplaces. We are trying to: 

bring understanding and wisdom to the heart of 
education…  

…in order to help children and adults  flourish and become the best that they 
can. We believe that reasoning skills developed through philosophical enquiry are 
an indispensable foundation of all aspects of learning, and that philosophy, like 
mathematics, music or sport, is intrinsically worth doing. 

The Philosophy Foundation are interested in facilitating philosophical enquiry, 
and though that is a broad term we agree that it has certain characteristics: it is 
dialogic, collaborative, iconoclastic, second-order, re-evaluative, metaphysical, 
epistemological, ethical, analytical, reasoned and reflective. We distinguish 
between studying philosophy and doing philosophy, focusing on the latter.  

We believe that: 

 people that would not otherwise get the 
opportunity should be given the opportunity to do 

philosophy… 
…especially children. We believe that philosophy is an intrinsically good thing to 
do and intrinsically engaging for those that enjoy it, and even for those that don’t. 
We believe that there are extrinsic goods too and there is some evidence and 
research to support this view. We believe that philosophy promotes and 
cultivates ‘thinking for oneself’. By that, we understand it as engaging critically, 
intelligently, creatively, and rationally with one’s own and other’s ideas and 
arguments on rational terms that are not forcibly imposed by others.  

We also believe that the best way to get people to think well is to think together 
because it is more enjoyable and, more importantly it stretches each thinker 
beyond what they could achieve on their own. 

 

“Philosophy stops your brain from going soggy”
7 year-old on why people should do philosophy



Why? - A philosophy-shaped hole in 
education 

 

CBI report on employers’ dissatisfaction with 
school leavers’ skills 

• 53% dissatisfied with communication skills  

• 50% dissatisfied with skills of analysis  

• 48% dissatisfied with problem solving skills

Doing philosophy is a fundamental life skill. Philosophical dialogue, as practiced by 
TPF, is concerned with developing understanding, communication, reasoning, 
problem-solving; and critical, collaborative and creative thinking. These are sought-
after skills.  

The Confederate of British Industry, in their 2015, report cited statistics for employer 
satisfaction with school leavers skills in a range of areas: 53% of surveyed employers 
dissatisfied with school leavers’ communication skills (44% satisfied, 3% very 
satisfied). 50% were dissatisfied with skills of analysis (45% satisfied, 5% very satisfied) 
and lastly, 48% were dissatisfied with problem solving skills (46% satisfied 6% very 
satisfied). These are precisely the sorts of skills that doing philosophy can be shown to 
develop. Not only is industry looking for fundamental skills over knowledge of a 
particular subject, formal qualifications were a low priority for employers (23%) 
compared to their highest: attitude to work (89%). 

In a rapidly changing world, key skills which are broadly applicable have become 
increasingly important. Several commentators from Stephen Hawking to  Sir Ken 
Robinson underline how society, technology and economies are changing more 
rapidly now than ever before. The rapid shift brings sharply into focus our traditional 
views on the world as well as our preconceptions about national identity, moral 
beliefs, truth and democracy (amongst others). Children and adults need to develop 
good thinking habits that help them approach new issues that we may not be aware of 
yet, as well as question well-established assumptions about themselves and the world 
they live in. 

The fact that employers judge so many of their new employees to be lacking in 
communication and thinking skills shows to what extent children need a balance to 
the knowledge-heavy, exam-driven education system that is failing half of school 
leavers in a significant way.

“The Philosophy 
Foundation is 

concerned with 
developing 

understanding, 
communication, 

reasoning, problem-
solving; and critical, 

collaborative and 
creative thinking.”

http://content.time.com/time/magazine/article/0,9171,993018,00.html
http://sirkenrobinson.com/pdf/allourfutures.pdf
http://content.time.com/time/magazine/article/0,9171,993018,00.html
http://sirkenrobinson.com/pdf/allourfutures.pdf


Theory of Change  - Our Theory of Change sets out how we as an organisation contribute to the promotion of philosophical 
thinking, and in turn, drive greater impact for social change. 
Inputs Activities Outputs Outcomes Aim/Social impact
Developing the PhiE method, 
ensuring its rigour, and training 
philosophy graduates in the 
method

1. Specialists facilitate 
philosophical enquiries with 
young people on a weekly 
basis

• Young People (YP) practice 
higher-order thinking 

• YP learn how to reflect, 
reason and re-evaluate. 

• YP improve their speaking 
and listening skills 

• YP gain confidence

• YP start to take a synoptic 
view of philosophical dialogue 
• YP develop meta-
cognition (learning to learn) & 
second-order thinking. 
• YP people apply 
philosophical thinking in other 
areas of education and life.

Equip people, especially those 
in disadvantaged groups, to be 

able to fully participate in 
society, especially helping 

them to engage in intellectual 
discourse and processes 

within society

2. Run educational programs 
for disadvantaged young 
people

Training teachers to facilitate 
enquiries in the curriculum and 
how to use and promote critical 
thinking in their classes

3. Teachers deliver enquiry 
sessions in class 

4. Teachers use enquiry skills 
across the curriculum

Creating resources for educators 
to use

5. Publishing books and 
resources 

6. Maintain and curate an 
online bank of resources 

7. Provide ongoing training for 
all specialists

• Practitioners are supported 
in delivering philosophy 

• High quality materials are 
used in classes

Realising the importance of 
philosophy in schools

8. Publishing books, articles 
and papers on philosophy 
in schools 

9. Speaking at Public and 
private events.

• Educators, institutions and 
the wider public engage 
with the idea of Philosophy 
in schools. 

• More people experience 
philosophical enquiries and 
the kind of thinking it 
promotes

• Philosophical enquiry is 
more widely accepted and 
promoted in the educational 
(and wider) community

Wider promotion of 
philosophical enquiry

10. Running philosophy in a 
wide variety of places 

11. Organizing and partaking in 
public events on philosophy



Direct beneficiaries 
 
We work directly with around 7,344 young people. That is 
the number of pupils who are taught by one of our trained 
philosophers for at least 6 weeks, this year. This is a huge 
increase from 2011 when we worked with 2,160 pupils.  

Young people in education 
Since its inception as a company in 2007 (becoming a 
charity in 2010) TPF has done most of its teaching in 
primary schools. Over time we have expanded into 
secondary schools and nurseries, always focusing on 
young people in education. Young people are perennially 
a group in need, they have not formed fixed views or 
developed their thinking habits at that time so the key 
time to support them in thinking well and making 
decisions is just as they are beginning to do so themselves. 

We are putting expert facilitators in schools 
across London… 

• We	  work	  in	  45	  schools	  	  
…and schools value our work 

• 90%	  re-‐contract	  rate	  since	  2010	  

Our work is not limited to state schools; we 
do philosophy in unique settings where 
the challenges are different. We work in a 
hospital school in which the students have 
skyped into philosophy lessons when they 
were not able to attend physically, keen to 
engage with each week’s philosophical 
problem. There is also a progressive 
Muslim school that wants to encourage 

critical and creative thinking alongside a Muslim 
upbringing. Lastly we work in an SEN school where 
philosophy is seen as an accessible subject for those 
that have difficulty accessing the curriculum in 
traditional ways. 

Schools provide an excellent structure for doing 
philosophy with our target beneficiaries. All children 
are included. Setting up a philosophy group for 
children outside of the school system, on the other 
hand, would form an exclusive group of only those 
children who have the means and support to partake 
in an extra-curricular activity. The children who aren’t 
able to take hold of opportunities like that are 
precisely the ones we are trying to reach. 

Targeting disadvantaged 
children 
We promote philosophy in certain areas, those with 
some measure of social deprivation. The majority of 
schools we work in are in Lewisham, in the bottom 8 
boroughs of London according to London Poverty 
profile with poverty indicators arising from inequality, 
housing, benefits, unemployment, low-paid work and 
education. The same report states that the three worst 
performing boroughs within the Inner East & South are 
Newham, Haringay and Lewisham. We work in 9, 8 
and 82 classes in those boroughs, respectively.  

Unique settings we work in: 
• SEN school  
• Hospital school 
• Muslim Faith School

We work directly with around 

7,344   young people

90% re-contract rate since 2010

Berkshire,	6
Bexley,	8

Cambridgeshire,	
2

Camden,	5
Ealing,	6

Hackney,	1

Hammersmith	
&	Fulham,	2
Haringay,	8
Kensington	
&	Chelsea,	

6

Lambeth,	5

Lewisham,	82

Newham,	9

Southwark,	16

Tower	Hamlets,	2 Wandsworth,	 4

CLASSES	RECIEVING	REGULAR	PHILOSOPHY	BY	BOROUGH



Impact on primary school children 
The estimated 306 classes that make up our direct beneficiaries have a regular 
philosopher and class teacher who stay with them throughout the course whether 
it be a term or a year, or longer. This provided an excellent opportunity for us to 
see what outputs our activities achieved, strengthening a key part of our Theory 
of Change. 

Teachers in primary classes that receive philosophy were asked to take a 
‘snapshot’ of 10 children doing philosophy in their class; once at the beginning of 
the course and once at the end. We put together a set of 7 criteria for the teachers 
to look out for that would indicate progress. The teachers observe their pupils 
and note down what they observed on a document we call the Pupil Tracker. 

 

Contributions

Reason giving

Relevant responses

Hypothetical thinking

Explanation

Questioning

Confidence

Benchmark

Progress

The Pupil Tracker has its limitations, which we acknowledge. The 10 pupils chosen may not 
be representative of the whole cohort and some children may just have had a bad day 
during the session that the Pupil Tracker is done. With increasing numbers these concerns 
are mitigated and each year we will continue to review and update our method.  

Taking into account that above, the results look promising. For an average of 16 hours of 
philosophy across 97 pupils there was a generally positive trend, overall scores improving 
by 40% (we have removed the ‘asking pertinent questions’ from this score as the initial 
sample size was too low and just a moderate increase would have overinflated the 
percentage result). 

Results 
• The number of Pupil contributions rose by 7% from the first to the last 

measure point. 
• Reason-giving went up by 21% 
• Relevant responses up by 59% 
• Contributions that showed hypothetical thinking up by 65% 
• Explanation of own or others ideas up by 64% 
• Asking pertinent questions up by 967% (from 3 to 32) 
• Reported confidence went up by 27% 

40% improvement overall 

All class teachers were given the opportunity to comment on the philosophy sessions. 
Some comments briefly expressed what they thought (“Really impressed with these 
lessons”) others were evaluative and matched our own expectations of the sessions. There 
were no negative comments submitted.

40% Progress in key skills



Participation 
Pupil contributions did not rise significantly 
though all of the other areas did. This indicates 
that the number of contributions did not increase 
but the quality of them did. Our aim is to ensure 
that everyone is given the opportunity to 
contribute and although there wasn’t an increase 
in contributions there was not a single child who 
did not contribute in both sessions. Then we 
considered if we would have achieved our aims if 
there had been more contributions – we didn’t 
think so. We are interested in the quality of the 
contributions, not necessarily the number. 
Teachers still felt greater participation was 
encouraged. Of particular importance is that there 
were pupils who contributed beyond the 
teachers’ expectations: “Very surprised at the 
children I didn’t expect to be good, who’ve 
made thoughtful contributions.” 

Pupil engagement and enthusiasm was also 
noted: “[they] really look forward to their 
philosophy sessions and are very engaged” 

“The whole class are co-operative and good at 
team/group activities, in respect of their age, 
perhaps due to improved listening skills and 
self-awareness.” 

Clarity & comprehension 
To measure how well the pupils, listen to and 
understand each other we noted the number of 
relevant responses they gave. This showed a 
sharp increase. Teachers also mentioned 

speaking and listening skills: “Very impressive 
how much progress some of the children have 
made with speaking and listening skills”. This 
supports the data that shows on average pupils 
make 59% more relevant responses and 64% 
more in explaining ideas. It seems that the impact 
is significant for some, for example one teacher 
commented that, “[2 pupils] are much more 
able to contribute in a relevant way and ask for 
clarification.” This fits with The Philosophy 
Foundation’s expectation that children reflect 
more in philosophy, taking time to consider ideas 
more carefully and respond to them. Or as the 
teachers noted:  

“philosophy has developed the children’s 
ability to really listen. They seem to listen to 
each other, reflect and sometimes change their 
minds.” 

Reasoning and logic 
Reason giving and good reasoning are a large part 
of philosophical dialogue and though we haven’t 
been able to capture in this data the quality of 
their reasoning, the fact that reason giving went 
up by 21% is promising. A teacher noted this too. 
“Some children have become less impulsive 
and have thought more logically in problem 
solving activities.”  

Hypothetical thinking  
Hypothetical thinking is a key aspect of higher-
order thinking. Hypothetical pertains to abstract 

notions, deviating from the concrete, observable 
examples of ‘what happens when…’ to the 
inference-making one has to do when speaking 
hypothetically: ‘what would happen if…’? The 
Pupil Tracker reveals a 65% increase in the 
number of hypothetical contributions. 

Confidence 
A 27% rise in confidence seems to show moderate 
impact in this area. There is the difficulty that 
judging confidence can be very subjective and 
could vary widely for each observer. Though it 
was noted in the comments of one pupil tracker 
that, “Overall the 10 children have become much 
more reflective and confident”. 

Impact across learning 
One of the ways in which we hope philosophy 
impacts on children is through subjects outside of 
philosophy. The skills we looked at in our snap 
shot are transferable skills that can potentially 
serve the children in thinking about other 
subjects. Although we did not measure this, the 
comments suggested that this was the case, one 
teacher noting that they “are able to articulate 
their thoughts across the curriculum” and “in 
discussion in history and RE in particular”, 
commented another. Though it is not possible at 
this moment for The Philosophy Foundation to 
assess the children across all areas of the 
curriculum this is an indication that philosophy is 
having a positive impact on learning more 
broadly. 



Secondary schools 
As well as offering regular philosophy sessions in secondary 
schools, we work in two secondary schools in Newham, 
running the following specific projects: 

• TPF’s Transition Project 
• Research with UCL (Prof. Jo Woolf) into the impact of 

philosophy on raising aspirations 
• Enrichment programme 

We have limited insights into the pupils taking part in this 
year’s ‘Transition Project’, as we only had 16 evaluation 
forms returned. However, previous years’ evaluations 
correlate with this feedback. The Transition Project aims to 
help bridge the gap between secondary and primary, and 
address the problem of children regressing during that 
transition. TPF spends a year with a Year 7 class, doing 
philosophy and training them to facilitate philosophy 
sessions 

75% of students ‘agree’ or 'strongly agree' with the statement 
"philosophy has made me more confident in expressing my 
ideas". The remaining 25% noted that they 'neither agree nor 
disagree'.  

The most common points were:  
•philosophy has helped me to get my point across in 
other classes and to have confidence in expressing my 
views (7 students) 
•philosophy has developed my ability to seek out and 
understand different perspectives on things (4 students) 
•it has helped me to question the world more (4 
students) 
•it has enabled me to think outside the box (5 students) 
•to think more logically and/or analytically (4 students) 
•and in depth (2 students).  

"Philosophy has taught me to think outside the box. So 
if everyone says 'yes' about a question, I would think, 
and come up with a reason to say 'no'. Seeing things 
from different perspectives is always better so you 
understand why some people agree and why they 
disagree".  

"I am able to look at certain text pieces and infer them in 
different ways, and even if the class may not agree, I am 
able to give a valid argument to persuade them. I can 
also understand certain circumstances by applying 
philosophy to them, I don't know why I can though."  

"The facilitation may be my favourite part of the whole 
philosophy session because the person who challenges 
or even asks questions has to think as hard as the 
people who are answering them"  

This is not our only work in secondary. We have no 
data on the enrichment programme, although the 
school want to bring the philosophy back, and we 
are waiting for the report on the research with UCL. 

75% "Philosophy has made 
me more confident in 
expressing my ideas"

“Philosophy has developed my 
ability to seek out and 
understand different 

perspectives on things”

“It has helped me to question 
the world more”

“It has enabled me to think 
outside the box”



 

Young Philosophers project  
The Social Need 
Many young people lack the contacts, confidence and sense of belonging, to feel 
that a range of institutions and occupations are open to them.  Our Young 
Philosophers programme critically engages young people in social and business 
environments that they may otherwise feel excluded from, with the aim of raising 
aspirations, developing confidence, teaching new skills and raising social 
engagement. 

The programme for 2015-16 was made possible through the generous support 
of The Draper's Company. 

Programme  

Inspired by the impact of our World Philosophy Day activities and mindful of the 
lack of experiences and opportunities many children we work with have, in 
2015-16 we set up a ‘Young Philosophers’ programme.  The aim of the programme 
is to form a group of children from disadvantaged backgrounds that are given the 
opportunity and support to experience a wide variety of activities in London, with 
the hope of raising their aspiration, attainment and social mobility. 

The groups are made up of children from different schools, and the aim is to keep 
them together from Year 6, all the way through their secondary education. This is 
in order to bridge the transition period which is particularly tough for many 
children, and to allow the peer and mentor support to continue through periods 
where they face many significant choices.  Lewisham is in the top four worst 
performing boroughs for post 16 education, and for the proportion of children on 
free-school-meals (pupil premium) not achieving target standard at the age of 16. 
Children will be put forward for the programme by their teachers, based on a 
knowledge of their background and potential. 

The Drapers’ Company kindly gave us £5,000 funding towards a pilot of the 
programme, which will currently run up until Autumn 2016, although the original 
plan was just going to take us through to Summer 2016 we wanted to see if we are 
able to continue to work with students once they have left the primary schools, 
and what other factors may hinder this part of the programme. We are now 
looking for continued funding for this project to take the 24 children selected this 
year through another year of the programme. 

http://www.thedrapers.co.uk/%22%20%5Ct%20%22_blank


Programme feedback 
In 2015-16 academic year, we took children from three schools on two school 
trips, to Goldsmith’s University and the Wildlife Gardening Centre, in East Dulwich. 
This September we are taking them to the Unicorn Theatre to see a show, and the 
forward planning for 2016-17 includes a trip to the Houses of Parliament and the 
Guardian offices.  

 

 

All of these trips involve a philosophical conversation around the main theme of 
the trip, this gives pupils an opportunity to think deeply for a longer period of time 
(we usually just get an hour, these trips involve longer philosophical enquiries) and 
also to get to know each other, and to experience meeting other pupils and people 
outside of school.



Qualitative and quantitative feedback from teachers, and pupils has been very positive. 

 

100% of the children enjoyed the 
following:  

• The tour of the university 
• Making jewellery 
• Tour of the woods 
• Hearing other people’s ideas 

More than 75 % enjoyed the 
following 

• Talking in the discussions and enquiries 
• Being a part of the young philosophers group 
• Would like to continue to be a part of the young 

philosophers group 

More than 75 % enjoyed the 
following philosophical enquiries & 
discussions 

• The philosophical enquiry about time travel 
• The discussion about trade 
• The philosophical enquiry about nature 
• The discussion on whether people should build 

on a nature reserve
More than 75%  

• Learnt something they didn’t already know 
• Got on with pupils from the other school 
• Contributed in the discussions 
• Talked about the discussions with their friends 
• Talked about the discussions with their family

More than 50% 
• Talked about discussions with their teacher 

Year 6 teacher involved with the project spoke to them 
after the trip and said that one typically silent, 
disinterested pupil  
“was the most animated I have seen him 

all year!” 

In the children’s words: 
“It made me think a lot.” 

“I enjoyed all of it” 

“I think it is valuable because when 
you're older you can tell your 

children about all the experience’s 
you've had in your life” 

“I think they are very important as 
they build my confidence a lot” 

“I enjoyed them and I learnt new 
things”



Indirect beneficiaries 
The benefits for children are not limited to those that we work with directly. 
Through training we add to the pool of educators practicing philosophy with 
young people. We are obviously limited in being able to say what the scope and 
quality of this practice is, which is why we are terming them as beneficiaries 
reached indirectly. 

Our beneficiaries are reached indirectly through the training that we offer to 
philosophers and educators. They can be broadly split into 5 groups: 
 
Associated Teachers (9 accredited this year) 
Class teachers that have had substantial training input, and observations. 
Accredited by us but not working through TPF. Very likely to be doing philosophy 
with their classes and of a standard nearing that of our trained specialists 

Teachers working with philosophers (approximately 306 this year) 
Teachers who have regular philosophy in their classes and some informal training. 
There is some likelihood of them doing philosophy to moderate standard 

INSET trained (500+) 
Teachers who have had 1 day’s training in the method but no follow up. It is likely 
that some continue to do philosophy. With such little training and support it is not 
likely to be of a good standard though there will obviously be exceptions. 

1,561  
indirect beneficiaries 

Stage 1 Trained teachers (≈12 trained this year) 
Teachers (and possibly philosophy graduates) who have attended a 2-day course 
designed and run by TPF. They did not continue training to become accredited. 
They are quite likely to do philosophy in their classes and the quality is likely to be 
moderate 

Stage 1 Trained philosophers (≈50 trained this year) 
Philosophy graduates (though not teachers) who have attended a 2-day course. 
They did not continue training to become accredited. It is unlikely that they will 
deliver philosophy sessions to classes though some do it may be of a moderate 
quality. 

In the academic year 2015-2016 between 900 and 1000 teachers and philosophers 
have received training in philosophical enquiry.  Reasonably, we can only assume 
that there is an impact on our beneficiary only if they go on to run enquiries and if 
they are good quality. Having controlled for both of those factors and assuming 
class sizes of 26 (OECD report, 2014) We estimate that we are indirectly reaching a 
further 1,561 pupils 

https://stats.oecd.org/Index.aspx?DataSetCode=EDU_CLASS
https://stats.oecd.org/Index.aspx?DataSetCode=EDU_CLASS


 
More pragmatically, participants were 
a w a r d e d b o t h a c e r t i f i c a t e o f 
completion and an introductory book 
to philosophy, and were offered written 
letters of reference based on their 
participation in class. 

In written and verbal feedback, participants reported that the course offered 
respite from the “mind numbing routine of prison” and the limited 
educational programmes available. Participants “loved the open 
discussions” because they allowed them to “develop [their] opinions 
through listening to others”. They valued being challenged “in a 
controlled and productive way”, in an environment where people “showed 
respect to each other’s contributions”. 

One person reported that it had 
“c h a n g e d m y w a y o f t h i n k i n g 
completely”; another commented that, 
“ i t e n co u ra ge s m e to ta ke a 
metaphorical step backwards from my 
situation in life and consider it from a more objective perspective”. Most 
notably, one participant said that, “the course is helpful for people in 
prison to think about consequences before they take action”. Others 
reported that, “the course has re-ignited a passion and discipline for (formal) 
education”. Feedback even suggested that the classes enhanced the 
participants’ social life; they continued discussions outside of class and felt 
“a sense of belonging to a group”. 

We are currently seeking funding to run 
two future courses at the same prison, 
w i t h t h e a i m o f d e v e l o p i n g a 
methodology that can be used by 
others in other prisons across the UK. 

Other beneficiaries  
Though the work we do is aimed at young people in education there are a number of 
other beneficiaries 

Philosophy in Prisons 
In conjunction with Kings College London, Michael Coxhead (KCL), Andrea Fassolas 
(Guild of Psychotherapists), and TPF specialist philosophy teacher Andy West 
developed and delivered an 8-week, pilot philosophy course to a class of 15 prisoners 
at a high-security prison (May-July 2016). Below is an extract from their case study and 
report on the pilot programme. 

Aims and objectives 

The pilot course was primarily intended to scope out the possible benefits of running 
enquiry-based, group philosophy classes in the context of a punitive and rehabilitative 
institution. 

When designing the course, we aimed to offer participants: 

• A safe, non-adversarial environment to discuss, articulate, and critically reflect upon 
their opinions and experiences 

• An introduction to philosophical thought and theories as a way of seeing the world 
• An exploration of philosophy and philosophical enquiry as a group activity 
• An opportunity to re-engage with education 
• An educational environment that aims at exploration and self-development without 

the spectre of examination 
• An opportunity to develop transferable skills, such as: 

• Thinking skills (e.g., problem solving, analysis and synthesis, logical thinking, 
creativity in thought, sensitivity to different interpretations) 

• Communication skills (e.g., an ability to listen to others, to articulate and express 
one’s own thoughts, clarity and confidence) 

• Inter-personal skills (e.g., empathy, adaptability in discussion, handling 
disagreement, openness to different and new ways of thinking) 

the course offered respite from the 
“mind numbing routine of prison”

“changed my way of thinking 
completely”

“the course has re-ignited a 
passion and discipline for 
(formal) education”



Philosophy graduates and undergraduates 
 
Training is of benefit, either to inform practice, 
widen their work prospects or simply for personal 
development. TPF maintains a high standard of 
training though its accreditation process and 
ongoing Continuing Professional Development 
(CPD) 

TPF trains people to facilitate philosophical enquiries with groups of children, 
teenagers and adults. The training is split into two parts: 

1) Stage 1, a two-day course of the basics. Attendees are not accredited to TPF 
2) Accreditation, 5 weeks of practice. On passing the candidate will be able to 

work with TPF.  This is the gold standard. These specialists we know to have 
the impact on pupils that we set out in our aims and objectives. 

This past academic year we trained 
62 on the Stage 1 two-day course, 24 
of whom went on to become 
accredited with us. 

How do we ensure a high standard? 
Further to the experiential 5 hours’ 
practice in class there is a feedback and 
assessment structure which takes a further 5 hours. Accredited Specialists must 
also observe a minimum of 5 hours in the classroom of our current team of 
specialist philosophy teachers. Each trainee also has a mentor who observes two 
lessons, writing 2 long assessments and shorter feedback both oral and written. 
The mentors are all part of the TPF training team and are our most experienced 
practitioners. With the two-day course and onwards accreditation the training 
takes approximately 30 hours, and not all pass the training at this stage. 

Impact 
At the beginning of the accreditation process trainees are observed and graded 
based on their philosophical and pedagogical skill in the classroom. At the end of 
the process they are observed and graded across the same range of skills again. On 
average our specialists improve their facilitation skills in the five-week training by 
54%. 

Most of the people who attend training do so individually, rather than through other 
organisations (these figures do not include the training we do in schools). 
Individuals often attend because they want to enhance their career, change it, or 
follow a passion that their working life has been unable to offer them so far. The 
Stage 1 courses, running two times a year, is the most common way for people to 
train, followed by  courses arranged by Universities. Last year we ran three courses at 
Universities (Birmingham, LSE & UCL). 26% of all Stage 1 training is delivered to 
University departments. Learning to facilitate philosophical enquiry helps students 
to have better dialogues in seminars and tutorials.  

24 of the 62 choose to go further to become philosophy specialists with us. This 
means that they able to work in schools through us. Many specialists use this to 
support other work as part of a portfolio career, enjoying the flexibility that TPF 
offers. On speaking with those who go on to become specialists, it is clear that their 
work is their passion and gives them much satisfaction. 

Hardship fund 
In 2016, as part of our mission to support 
underprivileged philosophy students, we 
were able to offer a hardship fund to four 
London Universities. This new dedicated financial resource – The Philosophy 
Foundation Hardship Fund – will disburse money to the Philosophy Departments of 
University College London (UCL), King’s College London (KCL), the London School of 
Economics (LSE) and New College of the Humanities (NCH). The decision has been 
taken in response to these Universities concerns about the rise in Philosophy BA or 
combined honours students coming to them reporting severe personal difficulties 
caused by financial worries. These include a 370% rise in Philosophy student 
numbers seeking help from just one of the four colleges, King’s, in the five years 
2010-2015. The Colleges are due to give feedback on recipients of the Fund in 2017.

24 
New fully accredited 

philosophy specialists

People	trained	at	Stage	1

University Students

Others

39% 
of Stage 1 attendees become 

Accredited Specialists

“Little else has ever given me more 
pride than voting in favour of 

introducing this fund. “ 
Andy Russell, Trustee



Teacher training 
Teachers training is where we disseminate our practice most widely. It is shorter than the 
Stage 1 training and though we recommend follow up to the one-day INSET schools rarely 
do it. In cases where the schools have followed up training with TPF’s support we have 
seen great improvement in facilitation skills and consequently outcomes for children. 

Despite the brevity of the training it is having a huge impact on staff. Our satisfaction rate 
is very high.  

99% of INSET feedback rates the training as either GOOD or 
OUTSTANDING 

 Taken from total of 62 evaluations over a two-year period.  

If the teachers thought the training was good then they are more likely to take something 
from it and, in turn, benefit the children in their classes. 

Teacher accreditation 
Some schools followed up training with TPF mentors for their staff. These schools become 
Partner Schools and the aim of the continued training is to turn their teachers into 
Associate Teachers with TPF. These teachers did not have experience in philosophy. With 
support throughout the year 90% gained an associate teacher level, 30% passing at Level 
2.  

This means that we may reach a large 
number of beneficiaries through these 
teachers. Within the Gipsy Hill 
Federation alone, where we have 8 
Partner Schools we are reaching 3,000 
children through the teacher training 
programme. 

Philosophy champions are trained and 
continually supported by TPF so we 
can assume that they have similar, if 
not equal, impact on the children as 
TPF specialist philosophy teachers do.

The wider community 
The foundation also provides free resources on our website. 

The resources are aimed at but not limited to teachers, educators, philosophers and 
parents to run enquiries in class, tutorials, seminars, public groups or at home. 

The sessions are all designed, tried and tested by at least 
one of our philosophers. They provide a stimulus with 
follow up questions and, activities, extensions or 
strategies. These are available to all our members and 
membership is free. Membership numbers stand at 1630 
at the time of writing and the number of enquiries is 141 
and growing. 

TPF promotes the use of philosophical enquiry within a variety of public sphere 
platforms. 
  
We facilitated an open discussion on Friday 3 June at Conway Hall to address the 
growing concern about the EU debate. As reported by the Disclaimer magazine 

“Around 100 people put aside alternative entertainments on a Friday evening in 
central London to get a better idea of what tools they need for decision making that 
can be used for the vote on 23 June.” 

We have been running free philosophy sessions at the Philosophy Now festival 
since it began in 2011. One session for children aged 8 and above, and a further for 
younger children. Not only is it an opportunity for children to experience philosophy, 
but parents also get the opportunity to see their children doing philosophy. This is in 
addition to a number of other public events we have taken part in: 

• Our CEO, Peter Worley dispensed philosophical wisdom to the public at the 
Wilderness Festival. 

• We ran free workshops with children at the Oxford Literary Festival. 
• We took part in a panel discussion at the public Ardingly Arts Festival  
• We have delivered sessions at the Stuart Lowe Trust’s Sunday Philosophy 

Forum 
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free lesson plans

http://www.disclaimermag.com/politics/the-philosophy-of-brexit-forget-the-facts-and-focus-on-values-3624
https://philosophynow.org/festival
https://www.wildernessfestival.com/programme/the-idler-bookshop/
http://oxfordliteraryfestival.org/authors/2016/peter-worley
http://ardingly.com/ArtsFest-2016-1
http://www.slt.org.uk/philosophy-forum/
http://www.disclaimermag.com/politics/the-philosophy-of-brexit-forget-the-facts-and-focus-on-values-3624
https://philosophynow.org/festival
https://www.wildernessfestival.com/programme/the-idler-bookshop/
http://oxfordliteraryfestival.org/authors/2016/peter-worley
http://ardingly.com/ArtsFest-2016-1
http://www.slt.org.uk/philosophy-forum/


Business 
We run one-off or regular philosophy sessions in the 
workplace to develop collaborative thinking, 
communication and critical and creative thinking 
skills.  

Companies we have run philosophy sessions for in the 
past include: 

• BP 
• Circle Sports 
• Social Enterprise London 
• The Young Foundation 

In 2015-16 we ran sessions for the International Centre for Social Franchising, 
these ‘Breakfast Meetings’ held over three consecutive weeks enabled the 
participants to explore their thinking together and helped develop their 
questioning skills. 

This year we have had pro-bono support from Corporate Citizenship and we 
are working on reaching out to businesses offering training and workshop, and 
also for support of our work in schools, including specific projects such as the 
Young Philosophers Programme. 

“We have already applied the questioning approaches 
to our facilitation of workshops to draw out better 

answers, and logic to development of our own internal 
systems and processes.” 

Dan Berelowitz, Director, International Centre for Social Franchise

The Philosophy Foundation is a charity (1140338) and  
company registered in England and Wales (7416912)

http://corporate-citizenship.com/

